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ABSTRACT 
 

This research aims to determine whether or not the use of small group activities enhances 
the second-year students’ writing ability of SMP Negeri 21 Makassar in writing recount 
text in terms of its ideas, organization, style, and convention. The research used the pre-
experimental approach, using one group pre-test and post-test design. The variables of 
the study are independent and dependent. The Independent variable is the use of small 
group activities, while the dependent variable is enhancing students’ ability to write 
recount text. The research population was consisted of students of SMP NEGERI 21 
Makassar, which consists of nine classes. The research applied a cluster random sampling 
technique, and the sample consisted of 36 students. The study's findings revealed that the 
writing ability of the second-year students of SMP Negeri 21 Makassar is improved by 
using small group activities as a technique in teaching English. Based on the components 
of the recount scoring rubric, the highest student improvement was ideas. It was 
demonstrated that the mean score of the students’ post-test (64.86) was higher than the 
mean score of the pre-test (40.72). The t-test result (14.170) was more than the t-table 
result (2.042). It implies a substantial improvement in the student’s writing ability before 
and after employing small group activities in writing recount text for the second-year 
students of SMPN 21 Makassar. 

Keywords: Recount Text, Small Group Activities, Writing Ability. 
 

 
INTRODUCTION 

English is one of the essential factors in 

people’s life nowadays, especially those who 

want to develop themselves successfully to 

enter a larger world with modern science and 

technology. To speak with people around the 

globe and learn more about the advancement of 

science and technology, people must be fluent in 

English. The need for people around the world to 

be able to speak and write English is multiplying 

(Astri et al., 2022). Writing is one of four 

language skills that play a vital role in learning a 

second language. Since writing includes mastery 

of concepts and judgment in addition to 

grammatical theory and practice, it is more 

challenging to teach and more intricate. 

(Heaton, 1988) 
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According to Richard and Schmidt (2010), 

writing is the outcome of complicated planning, 

drafting, evaluating, and editing processes. 

Certain first and second-language writing 

instruction methods enable students to apply 

these processes. However, many students 

struggle to start their writing. First, it is due to 

their lack of knowledge of what to write. Then 

they may lack ideas, feel lousy, lack grammar 

and vocabulary, lack reading text/article, or lack 

exchanging ideas/information with their peers, 

making it difficult for them to develop a specific 

subject into written text/articles/scientific 

papers. Terry says in (Marwah, 2009) states that 

most individuals avoid writing because they are 

afraid of making mistakes. Writing is more than 

just following grammatical rules; it is about 

students learning to communicate in written 

form without fear of making mistakes. Also, 

Terry says the students have difficulty 

generating ideas, organizing concepts, and 

developing details, selecting appropriate 

phrases, and preserving paragraph coherence. 

Recount text is a type of text that is 

constantly taught in school. A recount text 

retells prior events or experiences with the goal 

of enlightening and entertaining the reader. It 

signifies that the writer recounts an earlier event 

in life. Knapp & Watkins (2005) says that recount 

texts are the most basic sort of writing; officially, 

recounts are sequential texts that focus on a 

succession of occurrences rather than 

sequencing them. Orientation is required in any 

tale, no matter how small. Indeed, writing a 

story without people placed in a certain time and 

location is hard, but many postmodern 

narratives play with these conventions. Personal 

recount text, factual recount text, and creative 

recount text are the three categories of recount 

text. Students in junior high school are trained to 

compose recount text according to its kind. As a 

result, pupils can write a recount paragraph 

dependent on its category. 

Interesting methods are used in the 

classroom to engage students in small group 

activities such as brainstorming, group 

discussion, and working parties. Those activities 

provide opportunities for academic and personal 

growth that would not be possible in the 

standard lecture setting. In addition, since the 

activities are more personal, it allows 

possibilities for communication between the 

tutor or lecturer and students among students. 

Johnson & Johnson (1989) points out that 

learning collaboratively enhances students' 

success, critical thinking, intrinsic motivation, 

social competence, positive attitudes, positive 

self-esteem, and so on.  

Through small group activities, the students 

can make peer corrections, share ideas, and 

discuss a common theme. In theory, the benefit 

of small group activities is allowing the students 

to discover and partake in a variety of 

perspectives, ideas, and backgrounds, provide 

students with the opportunity for more active 

participation, provide students with more 

immediate feedback in learning, and help 

students develop a sense of academic rigor and 
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a willingness to share ideas and progress 

communication skills (listening, responding, 

interacting). As Lestari (2019) argued, small 

group discussion is a learning strategy in which 

certain small group students participate in 

various activities designed to increase students' 

thinking or perform practical tasks. Students are 

encouraged to be more open, engaged, and 

confident in expressing their thoughts in the 

learning process through discussion while 

utilizing this strategy. It is strengthened by Harris 

et al. (2008) state that in small groups, students 

may influence one another, have a shared aim, 

or purpose, and have a sense of mutual 

belonging since they share significance among 

the membership. Moreover, Maghfuroh (2015) 

said that teaching writing through small group 

discussions allows students to easily absorb new 

information and then write their ideas based on 

the group conversation to generate effective 

writing content. Small group discussions might 

assist them in searching for ideas in composing 

text. As a result, they may employ new 

vocabulary in novel ways. Small group 

discussions may aid students in grasping the 

information associated with the text genre. By 

applying this strategy, students should be able to 

enhance their writing skills since they can 

discuss, be open-minded, and trust each other. 

It encourages learning autonomy by letting 

students make their own decisions in groups 

without the teacher telling them what to do. 

Therefore, the researchers wanted to apply this 

method to improve students' writing skills. 

There have been many researchers who 

have done research with writing skill. They have 

improved through a variety of methods, 

techniques and activities that have been done in 

a classroom. Ramli (2013) has done research in 

terms of students’ errors in writing Recount 

Text. It shows that the students made at writing 

a total of 275 errors in writing Recount text 

which consists of errors in writing content of the 

text, errors in vocabulary, errors in grammar and 

mechanics. Another research from Helmi (2012) 

about writing recount text by using a personal 

letter, it concluded that the use of a personal 

letter was effective and very useful. Then, the 

personal letter was also in good design and a 

good theme, so the students more motivated 

and enjoyed the learning process. Furthermore, 

Amud (2012) research in terms of teaching 

Recount Text using the Literacy Approach. It is 

found that the students have more knowledge 

about what recount texts are; among others are 

generic structure and many types of recount 

texts. Therefore, this research aimed to find out 

whether or not the use of small group activities 

improves the second-year students’ writing 

ability of SMP Negeri 21 Makassar in writing 

recount text in terms of its ideas, organization, 

style, and convention. 

METHODS 

This research employed the pre-

experimental approach, using a one-group pre-

test and post-test design. This design included 

the pre-test (O1) and applied the treatment 

before administering the post-test (O2). 
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Therefore, the group is given a pre-test before 

treatment, and a post-test is followed by 

treatment. 

Moreover, this study has two variables: the 

independent variable and the dependent 

variable. Independent variable is the use of small 

group activities. The dependent variable is 

enhancing students’ ability in writing recount 

text. Next, the research population was 

consisted of nine classes from SMP NEGERI 21 

Makassar. There were 36 students in each class. 

So, the total was 324 students. This research 

used cluster random sampling technique. The 

researchers took VIII-B class as the research 

sample. The sample size was 36 students. 

Furthermore, the research instrument was 

a writing test. The test was in the form of writing 

recount text with the certain theme. Besides, the 

researchers used pre-test and post-test design; 

the pre-test was administered to find out the 

students’ prior knowledge in writing recount 

text before giving treatment, while the post-test 

was administered to know the students’ 

improvement after giving treatment. The 

researchers assessed students’ writing 

achievement by using table of recount scoring 

rubric in both pre-test and post-test based by 

analyzing the ideas, organization, style, and 

convention. In addition, the researcher gave 

treatment for five times, before giving the post-

test. Each meeting run for 80 minutes; the 

researcher explained about recount text and 

gave exercise of it in groups 

FINDINGS AND DISCUSSION 

1. Findings 

The findings of this research deal with 

students’ classification score on writing ability as 

indicated by the findings on the rate percentage 

of the students score in pre-test and post-test, 

the mean score of the students in pre-test and 

post-test, standard deviation score of the 

students in pre-test and post-test, test 

significance and hypothesis testing. These 

findings are described as follows: 

a. The Frequencies and Rate Percentage of 

the Students Score in Pre-test and Post-

test 

The classification of the students’ score 

before and after they were given treatment is 

proved in the following table: 

Table 1. Frequency and Rate Percentage of the Students’ Writing Scores in Pre-test and Post-test 

Criteria of 
Mastery 

Grade 
Pre-test Post-test 

Frequency Percentage Frequency Percentage 

86 – 100 Very good 0 0% 0 0% 

71 – 85 Good 0 0% 7 19.44% 

56 – 70 Fair 1 2.78% 20 55.56% 

41 – 55 Poor 16 44.44% 9 25% 

less than 40 Very poor 19 52.78% 0 0% 

TOTAL 36 100% 36 100% 
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Table 1, it displays that there is one (2.78%) 

student classed as fair category, 16 (44.44%) 

students classified as poor category, 19 (52.78%) 

students classed as very poor category, and 

none in the good or very good category. As the 

result, the writing skill of the second-year 

students of SMP Negeri 21 Makassar in pre-test 

was very poor. 

The table also displays the students’ writing 

result in post-test. There are 7 (19.44%) students 

categorized as good category, 20 (55.56%) 

students classified as fair category, 9 (25%) 

students still classed as poor category, and none 

in the very good or very poor. As a result, it is 

possible to infer that the writing skill of the 

second-year students of SMP Negeri 21 

Makassar in post-test was fair. Furthermore, the 

use of small group activities specifically 

influenced the students’ writing ability based on 

recount scoring rubric in ideas, organization, 

style, and convention as shown in the tables 

below: 

Table 2. Frequency and Rate Percentage of the Students’ Writing Ability in Ideas 

Level Score 
Pre-test Post-test 

Frequency Percentage Frequency Percentage 

Excellent 32 - 0% 1 2.78% 

Good 24 2 5.56% 26 72.22% 

Fair 16 29 80.56% 9 25% 

Poor 8 5 13.88% - 0% 

Total 36 100% 36 100% 

 
Based on table above, it suggests that in the 

pre-test, there are 2 (5.56%) students classed as 

good category, 29 (80.56%) students classified as 

fair category, 5 (13.88%) students classed as 

poor category, and none of them classed as 

excellent. The table also displays the results of 

the students' writing skills in the ideas 

component of the post-test. There is 1 (2.78%) 

student who is categorized as excellent 

category, 26 (72.22%) students who are classed 

as good category, 9 (25%) students who are 

classed as fair category and no one who are 

classed as poor category. 

 

Table 3. Frequency and Rate Percentage of the Students’ Writing Ability in Organization 

Level Score 
Pre-test Post-test 

Frequency Percentage Frequency Percentage 

Excellent 24 - 0% - 0% 

Good 18 1 2.78% 27 75% 

Fair 12 20 55.55% 9 25% 

Poor 6 15 41.67% - 0% 

Total 36 100% 36 100% 



Akidah, Fachrunnisa SELTICS Vol. 5, No. 2, December 2022 

 94 

 

Table 3 reveals that in the pre-test, 1 (3.3%) 

student was classified as good category. There 

are 20 (55.55%) students classed as fair 

category, 15 (41.67%) students classified as poor 

category, and nobody classified as excellent 

category. The table also reflects the students’ 

writing ability result in the post-test organization 

component. There are 27 (75%) students who 

are classed as good category, 9 (25%) students 

who are classed as fair category, and no one are 

classed as excellent and poor category. 

Table 4. Frequency and Rate Percentage of the Students’ Writing Ability in Style 

Level Score 
Pre-test Post-test 

Frequency Percentage Frequency Percentage 

Excellent 16 - 0% - 0% 

Good 12 - 0% 20 55.56% 

Fair 8 18 50% 16 44.44% 

Poor 4 18 50% - 0% 

Total 36 100% 36 100% 

 
Table 4 reveals the pre-test, there are only 

two categories that the students got. They are 18 

(50%) students classed as fair category and 18 

(50%) students classed as poor category, and 

none in the excellent or good category. Table 

also displays the students’ writing skill in style 

element in post-test. It is also two categories. 

There are 20 (55.56%) students classified into 

good category and 16 (44.44%) students 

classified into fair category. And none of them 

classified into excellent and poor category. 

Table 5. Frequency and Rate Percentage of the Students’ Writing Ability in Convention 

Level Score 
Pre-test Post-test 

Frequency Percentage Frequency Percentage 

Excellent 24 - 0% 1 2.78% 

Good 18 - 0% 25 69.44% 

Fair 12 14 38.89% 10 27.78% 

Poor 6 22 61.11% - 0% 

Total 36 100% 36 100% 

 
Table 5 presents that in the pre-test, there 

are 14 (38.89%) students classed as fair category 

and 22 (61.11%) students classed as poor 

category. Then, none in the excellent or good 

category. The table above also displays the 

students’ writing skill result in convention 

element in post-test. There are 1 (2.78%) 

student classed as excellent category, 25 

(69.44%) students classed as good category and 

10 (27.78%) students classed as fair category. 

And none of them classed as poor category. 
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b. The Mean Score and Standard Deviation 

Score of the Students in Pre-test and Post-

test 

Based on table before, students’ score in 

writing recount text are improved from pre-test 

to post-test. It also means that the use of small 

group activities is improved the writing ability of 

the students. It can be proven by the significant 

difference between the mean score and 

standard deviation of pre-test and post-test as 

shown below: 

Table 6. The Mean Score and Standard 

Deviation Score of the Students in Pre-test and 

Post-test 

Types of 
tests 

Mean Score 
Standard 
Deviation 

Pre-test 40.72 7.26 

Post-test 64.86 10.89 

Based on the table 6, the students get 40.72 

as the mean score of pre-tests while the mean 

score of post-tests is 64.86. It signified that the 

post-test mean score of the students is greater 

than the pre-test mean score. Next, the standard 

deviation score of the students in pre-test is 7.26 

and the standard deviation score of the students 

in post-test is 10.89. The standard deviation 

score of the students in post-test is higher than 

the standard deviation score of the students in 

pre-test. It can be inferred that the use of small 

group activities improved the writing skill of the 

students in writing recount text. 

c. Test Significance and Hypothesis Testing 

To establish the significant difference 

between the mean scores of the pre-test and 

post-test, the researcher uses t-test analysis on 

the level of significance (p) = 0.05 with the 

degree of freedom (𝑑𝑓) = 𝑁 − 1. The t-test 

calculation results are shown in the table below: 

Table 7. T-test Value of Students’ Pre-test and 

Post-test 

Variables T-test T-table 

Test 2 – Test 1 14.170 2.042 

According to table 7, the degree of freedom 

(df) is 36 − 1 = 35 and the threshold of 

significance 0.05, therefore the value table of t-

table is 2.042. The result table presents that t-

test value is greater than t-table value (14.170 >

2.042). It implies that there is a substantial 

change in the students’ writing ability before and 

after employing small group activities in writing 

recount text at the second-year students of 

SMPN 21 Makassar. It also indicates that the null 

hypothesis (H0) is rejected, and the alternative 

hypothesis (H1) is accepted. 

2. Discussion 

The study of data revealed that the 

students’ writing skill have enhanced. It was 

corroborated by the students’ pre-test and post-

test frequency and rate percentages, mean 

score, and standard deviation scores. The major 

purpose of this study was to determine whether 

or not the use of small group activities can 

enhance students’ skill in writing recount text. It 

was proved by the t-test result of the students’ 

score in pre-test and post-test. The result table 

presents that t-test value is higher than t-table. 

Concerning the significance of the use of 

small group activities in teaching writing the 
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students’ score got improvement in post-test, 

this progress was indicated by their score which 

significantly improved the students’ writing 

ability after being taught by using small group 

activities. It was available in table 1. The 

researchers summarized that the small group 

activities will be more available to student active 

in writing. Furthermore, the students’ progress 

of writing ability covering the four elements of 

recount scoring rubric, those are ideas, 

organization, style, and convention can be 

shown in description below: 

a. Ideas  

Ideas are the main point in writing. Ron in 

(Indah, 2010) stated that writing is a process of 

discovery, involving the discovery of ideas, the 

organization of those ideals, and the finding of 

the message that the speaker wishes to convey 

to the reader. Having a good content will be the 

parameter to have a good writing. This part 

discusses about the focus on the topic, the 

supporting details, the development/ 

completeness of information of the ideas and 

the originality the story. By examining the 

students’ pre-test, most of the students were in 

fair and poor. Likewise, the students’ post-test 

shows that the students were classified into 

excellent, good, and fair. It is proved by the 

assessment category in the previous chapter 

that the recount scoring rubric of ideas is a basic 

knowledge to any topic in exploring the idea in 

writing. It influences the students to write with 

specification of their knowledge and basic need. 

The example of the problem can be seen as 

follows: 

Topic: Unforgettable moment 
Title: Very Special 

On the 15th of October last year, I 

bought a laptop at my parents, I am very 

happy because I have got a laptop, I felt 

it was very special moment for me. 

The problems faced by students in the pre-test 

were the way how to support idea/topic in 

expressing their opinion or releasing their mind 

in writing. Most of supporting details were not 

relevant and support to the topic, how to frame 

the topic was not specific. Because the 

information of ideas was not well developed. So, 

the ideas were misunderstood. In pre-test, the 

number of students who classed into poor was 5 

students from the total of 36 students. The 

students rested, there are 29 students classed 

into fair and 2 students classed into good. It is 

due to the fact that they have made good writing 

even though are still in little substance and also 

limited knowledge to support ideas and 

developed the information, but it can be 

concerned to fair category. In post-test, there 

are a number of students who classified into 

good were 26 students from the total of the 

students. There was also 1 student classified into 

excellent and 9 students classified into fair. It 

clearly showed that there was improvement of 

students’ writing in putting good idea in their 

writing. They could have their point in good 

because their writing is moderately related to 

adequate range of briefly explanation within 

substantive. 
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b. Organization 

Measuring students’ writing in organization 

component would be a measurement to know 

the ability of students to write structurally and 

well. This part talked about the generic structure 

of the recount text. The students writing must 

have orientation (title and introduction), series 

of events (sequencing the events) and re-

orientation. The example of the problem of 

organization can be seen as follows: 

Topic: Unforgettable moment 

Five in January is the day unforgettable, 

my family and my friends celebrate 

14thbrithday party. I getting gift special 

from my father and my mother. After 

celebrate birthday party, my family and 

I’m holiday in Bali. There, my family and 

I’m kidding together, and I’m very 

happy. 

Based on the student’s writing above, the 

student had problem in organizing his writing. 

The student did not put title. The student only 

had chosen the topic. His writing also was not 

structurally well. The student did not show the 

generic structure of recount text its orientation, 

series of events and re-orientation. The data 

shows that in pre-test there were 15 students 

classified into poor. The students did not tell the 

reader about the orientation and the re-

orientation clearly and specifically. They did not 

put a title and communicate their writing to the 

readers and also did not organize. There was also 

a very limited range of expression. The number 

of students who classed into fair was 20 students 

of the total of 36 students. And there was 1 

student classed into good. The cases in post-test 

that there were 9 students classed into fair. It 

meant that the students’ writing had organized 

from orientation and series of events. Most of 

them are still confusing about the re-orientation 

of the recount text. And the student who classed 

into good was 27 students. It pointed out that 

their writing was well organized. They could 

make recount text with orientation, series of 

events and re-orientation of the text. It showed 

a significant improvement of students’ writing in 

organization. 

c. Style  

In the recount scoring rubric, this part 

contained word choice and audience awareness. 

The example of the problem of style can be seen 

as follows: 

1) “brithday party” should be “birthday party” 

2) “avter that” should be “after that” 

3) “feriy happy” should be “very happy” 

4) “after slipping” should be “after sleeping” 

5) “celan up” should be “clean up” 

The data that has been found in the pre-test 

that there were 18 students classed into poor 

and 18 students classed into fair from the total 

of 36 students. It was because the essential 

translation very confused and unorganized, in 

addition that they still have little knowledge of 

English vocabulary. The other caused that some 

of them could express their mind but in limited 

range and frequent errors of words. In post-test 

result, there were 29 students got good because 

they could sophisticate range of vocabulary with 

effective words/idiom choice and usage. And 
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they also keep the audience awareness to read 

their text. The number of students who classified 

fair was 7 students. It indicated that students 

have improvement in organization component 

in writing, but the students have not effectively 

in words choice and usage. 

d. Convention 

This part contained sentence formation, 

usage, and mechanics spelling. In sentence 

formation, the sentence must correct and clear 

sentences. In usage, the sentence must correct 

in noun forms, personal and possessive 

pronouns. The last, in mechanics spelling, the 

sentence must correct in spelling, punctuation, 

capitalization and contractions. The example of 

the problem of convention can be seen as 

follows: 

1) In sentence formation 

- “we to go place picture” instead of “we 

saw some pictures”. 

- “we to in very muddy” instead of “we was 

in very muddy” 

2) In usage 

- “my family and I’m kidding together” instead 

of “my family and I was kidding together” 

- “I’m and mother I’m go to city Maros” 

instead of “My mother and I went to 

Maros City” 

3) In mechanics spelling 

- “five in january” instead of “on January 5th” 

- “I deliveri went to the grave” instead of “I 

directly went to the grave” 

- “arrive-arrive, the tent lost” instead of 

“suddenly, the tent lost”. 

Knowing students’ convention in writing would 

be a measurement to know the ability of 

students how the students write constructively. 

The data showed that in pre-test there were 22 

students classed into poor because the students 

were virtually not mastery of sentence 

construction rules in constructing their whole 

writing and also has not been concepted. 

Moreover, it caused that they have no mastery 

of conventions yet. The number of students who 

classed into fair was 14 students of the total of 

36 students. In post-test result, there were 10 

students classed into fair. It caused that they 

were less constructive. It was mostly indicated 

that they still have incorrect punctuation and 

capitalization, but it is in frequently. The 

students who classified into good were 25 

students. It means that they make occasional 

errors and write structurally in correct form. It 

also pointed the insignificant improvement of 

the convention in writing. And 1 student 

classified into excellent because they can 

effectively use language. It also indicated that 

students in paragraphing and structure usage 

are mastery. 

Based on the description above, it was 

taken into consideration that the use of small 

group activities significantly influenced the 

students’ writing skill covering the elements of 

recount scoring rubric. That is ideas, 

organization, style, and convention. (Naimah, 

2009) conducted in his research that the English 

learners gave positive opinion in teaching 

English through small group discussion method. 
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The method is very good to apply in meeting club 

or in the classroom because it can improve their 

English. Alternatively, it can be used as one of 

teaching method in writing skill. 

In the post-test, the data revealed that 

there were 7 students classed as good, 20 

students classed as fair, and 9 students classed 

as poor, with none in the very good or very poor. 

It leads that some students made occasional 

errors and write structurally in correct form. 

While the other students still have incorrect 

punctuation, but it is in frequently. And the 

students in paragraphing and structure usage 

are still no mastery. As a result, the writing 

ability of the second-year students of SMP 

Negeri 21 Makassar in post-test improved. 

Using small group in teaching method is 

more effective than the large group. When the 

number of people in a group goes below five, the 

diversity and variety of interpersonal connection 

decreases; when the number of members 

exceeds six, the contribution of certain 

individuals begins to reduce. In general, a small 

group of five to six people is the perfect size for 

a tutorial type small group (Booth, 1996). 

The post-test score of the students 

enhanced, as a result of the positive effect of 

treatment, employing small group activities in 

producing recount text. The t-test and t-table 

values were known, and the outcome displayed 

that t-test was greater than t-table. According to 

Bloom (1956), small group is also important 

when students are learning how to use their 

academic or intellectual skills within their 

chosen discipline, and to practice and hone their 

skills of application, analysis, synthesis, and 

evaluation. So, the researchers can conclude 

that students’ writing ability improved after 

treating them by using small group activities. 

Furthermore, the students’ highest progress of 

writing skill covering of recount scoring rubric is 

ideas. So, the method of small group activities in 

this study has a significant impact on students’ 

writing skills. 

CONCLUSION 

Based on the findings and discussion, it is 

determined that the employing small group 

activities as a strategy in teaching English 

enhances the writing skill of the second-year 

students at SMP Negeri 21 Makassar. The 

students are interested in the use of small group 

discussion as a technique to teaching writing 

recount text. Because they are more active and 

confident enough to state their ideas. It also 

helps them in getting ideas when they composed 

written the text. According to the elements of 

recount scoring rubric, the greatest students’ 

improvement was ideas. It was demonstrated by 

the fact that the mean score of the students’ 

post-test (64.86) was higher than the mean 

score of the students’ pre-test (40.72). The t-test 

result (14.170) was more than the t-table result 

(2.042). 

Furthermore, recognizing that using small 

group activities as a strategy in teaching English 

is critical for enhancing the writing skills for 

learners in particular and people in general, the 

researcher proposes the following suggestions: 
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1. The English teachers are suggested to use 

the variety of small group activities in 

teaching English. 

2. Kinds of small group activities are suggested 

to be taught to develop the writing ability of 

the students. 
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